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Aftevschool Alliance

Afterschool Alliance Backgrounder:
Formal Evaluations of Afterschool Programs

Although afterschool programs for children have been operating for many yearsin some
communities, the afterschool movement — the great national awakening to the opportunity
afterschool offers—isjust afew yearsold. As public demand for afterschool grows, so hasthe
demand for accountability. That is particularly true in afterschool programs that spend public
dollars. After dl, where tax dollars flow, so must accountability to taxpayers.

The Landscape of Afterschool Evaluations

A number of different types of eva uations have been conducted over the last severd years,
assessing various aspects of afterschool programming. Some evaluations seek to gather data on
whether programs have been structured as they were origindly intended, how well they have
done a meeting atendance and gaffing gods, how they “fit” in the school environment and
more. Others explore the effect afterschool programs have on the children who participatein
them, their parents, and even the communities at large.

Both types of evauations are of great value to afterschool providers and to policymakers, and
when taken together the two types of studies help identify the particular program eements and
gpproaches mogt critical to accomplishing program goas. It is useful, for example, to corrdate
information on student attendance at afterschool programs with student academic performance.
Were an evaluator to conclude that attendance is key to academic gains, program designers
might focus more energy on improving attendance for students.

Evauations dso differ by virtue of who conducts them. Many programs self-evauate, providing
useful data and satisfying the needs of their various stakeholders — parents, funders, partnering
businesses, locd public officids and so on. But for academics and large funders — the federa
government, state governments, the Open Society Indtitute, the Charles Stewart Mott Foundation
or the Dewitt Wadlace-Reader’ s Digest Fund, for example — more exacting standards and grester
independence is often required. It is these independent evaluations that are the subject of this
document.

Severd dudies are discussed in some detail on the pages that follow.
Summary L essons from the Data
The data and conclusons from these sudies amply demondtrate the vaue of individud

afterschodl initigtives. (Citations for the following are included in the detailed descriptions of
afterschool studies that follow.)



Afterschool programs help kids achieve in school.

» Evdudionsof LA’s BEST show that program students' attendance improved once they
began participating in the program. That improved attendance led to higher academic
achievement on standardized tests of math, reading and language arts. In addition, language
redesignation rates favored LA’s BEST students when compared with non-LA’sBEST
students.

> A datewide evauation of Cdifornia s After School Learning and Safe Neighborhoods
Partnerships Program (ASLSNPP) by the Universty of Cdiforniaat Irvine demongrated
gainsdosdy rdaed to individua sudents level of participation in the program: “Among
students who participated for more than 150 days (gpproximately 7.5 months), there was an
increase of 4.9 percent in students above the 251" percentile, an increase considerably larger
than that found statewide. The scores suggest that, particularly for students who participate
in the AS_LSNIPP for substantial periods of time, there is a closing of the gap in Math
achievement between low-income and other students.” [Emphasisin origind.]

» Children in the Ohio Urban Schoal Initiative School Age Child Care Project (SACC) scored
higher than non-participating students across the state. “ SACC 4th grade students' scores
exceeded the statewide percentages of students meeting proficiency sandardsin every
subject areatested: writing, reading, mathematics, citizenship, and science. SACC 6th
graders exceeded the statewide percentages of students meeting proficiency standardsin four
of the five areas. writing, reading mathemétics, and citizenship.”

» Reading scores for San Diego’'s “6 to 6” studentsimproved. Fifty-seven percent of students
increased their reading scores over the course of the studied year, and SAT-9 reading scores
increased. Nearly ten percent of children moved up into the 25™ percentile or higher in 2000
by comparison to 1999 reading scores.

» Forty-four percent of studentsin San Diego’'s“6to 6" program increased their SAT-9 mah
SCOores.

» InLosAngdes YS-CARE program, amed at children from families on TANF, sudents
reading and mathematics gains outpaced those of non-participating students, as measured by
SAT-9 scores.

> Policy Research Associates evauation of The Afterschool Corporation (TASC) program
“found sgnificant differencesin proficiency-level shifts among active participants and
nonparticipants who scored in the lowest proficiency level on the 1998-99 mathematics tests.
In math, 31 percent of active participants scoring at the lowest proficiency leve in 1998-99
scored at a higher proficiency level in 1999-2000, compared to 23 percent of nonparticipants
who demonstrated the same improvement. Two percent of these active participants increased
their performance to grade level, compared to 1 percent of nonparticipants. A smilar but less
pronounced pattern was observed on the reading tests administered in grades 3-8. Among
those scoring at the lowest proficiency level in 1998-99, 45 percent of active participants
improved their scores in 1999-2000 enough to move to a higher performance level, and 3
percent scored at grade level. Forty percent of nonparticipants who scored at the lowest
proficiency leve in 1998-99 increased their scores enough to move to a higher proficiency
level ayear later, and 2 percent reached grade level.”



Afterschool programs keep kids safe.

>

>

The LA’s BEST evduation found that parents and children aike found the safety of the
afterschool program far superior to the safety within the neighborhood.

The evauation of the New Y ork City Beacons program concluded that “the vast mgjority of
youth (85 percent) reported that it was ‘dwaystrue or ‘mogtly true' thet they fdlt safe at the
Beacons.”

Eighty percent of New Y ork Beacons students who took part in intercept interviews
described the Beacon as ether “very hdpful” or “pretty helpful” in hdping them avoid drug
use.

Seventy-four percent of New Y ork Beacons students interviewed said that the Beacon was
ather “very hdpful” or “pretty helpful” in helping them avoid fighting.

In Ohio’s SACC program, “school absence and tardiness were reduced for participating
students. Firgt graders who were not in a SACC program during kindergarten reduced the
number of school days they missed from an average of eight during their kindergarten year to
an average of three days during their 1998-99 1<t grade year. Eighth graders who were not in
a SACC program during 7th grade reduced the average number of school days missed from
18tofive” Similarly, “sugpensions and expulsions, when comparing the 1998-99 school
year to the prior school year, were reduced for both elementary school students and middle
school students who participated in SACC programs.”

The TASC eva uation concluded that “ staff, students, and parents provided examples of
student improvements that they attributed to the after-school program. Among the most
common were improvements in sudents socid kills, including the ability to maintain self-
control, make congtructive choices about their behavior, and avoid fights.”

Afterschool programs help working parents.

>

The LA’s BEST evauation found that “three-quarters of the parents [surveyed] indicated that
they worried sgnificantly less about their children’s safety and that they had more energy in
the evening snce enralling their children in the program. A clear mgority dso indicated that
the program resulted in Szeable savingsin their time.

Parentsin the TASC study said that the program helped them balance work and family life:

94 percent said the program was convenient; 60 percent said they missed less work than
before because of the program; 59 percent said it supported them in keeping their job; and 54
percent said it alowed them to work more hours.

In Ohio’s SACC program, “the adultsin the participating children’ s families had a greater
awareness of community agencies, their facilities, and their services because of the SACC
programs.” Similarly, “parents participating in interviews or completing surveys fet the
programs had positive impacts on their families”

Afterschool Evaluationsin Detail

A number of important afterschool eva uations have been conducted — more than enough to
demongtrate that afterschool programs help children achieve, keep them safe, and help their
working parents solve the difficult puzzle of child care. Following are summaries of severd of
the most extensve evauations.



LA’sBEST

Los Angeles s Better Educated Students for Tomorrow, or LA’s BEST, isamong the largest and
best known afterschool programsin the nation. Launched in 1988 as a partnership between the
Los Angeles Unified School Didrict (LAUSD), the city of Los Angeles and the private sector,

the program operates at 104 elementary schools, serving more than 18,000 students. Schools are
chosen for participation because of the generdly low academic achievement among their

students, or because of the low economic status of the community, or high gang or crime ratesin
the neighborhood.

Since erly in the life of the program, the UCLA Center for the Study of Evauation has
conducted evauation sudies. The studies have focused on a variety of topics, using arange of
measures. The Center released its separate studiesin March 1990, March 1991, July 1991,
December 1993 and spring 1995. Then in June 2000, the Center released a comprehensive
report summarizing each of the five previous studies and adding arich set of findings based on
itsfive-year tracking of the academic performance and school attendance of LA’s BEST students
who werein 2" through 5™ grades in the 1993-94 school year.

The study’ s description of its methodology: “To study LA’s BEST schools, we obtained
information about students including ethnicity, gender, language proficiency satus, digibility for
freefreduced lunch (the proxy for low-income level) and disability status. In addition, we
collected outcome data including achievement test scores (using either the Comprehensive Test
of Basic Skills[CTBS] or the more recently adopted Stanford-9 Achievement Test [SAT-9] in
reading, mathematics, and language arts. The rate a which students were redesignated as fully
proficient in English was also collected. We aso obtained school absence rates, course-taking
patterns and rates of student mobility (moving between schools or out of the digtrict).”

In addition, because of the size of the LA’s BEST program and of the LAUSD school system,
researchers were able to track an extraordinarily large sample of students and a correspondingly
large “control” group — more than 4,000 LA’s BEST students and more than 15,000 non-
participating students. The sheer numbers of students tracked make the data produced highly
relidble,

Thefindings, summarized a hitp://www.lashest.org/learn/eval .html with alink to the complete
study, are powerful evidence of the value of afterschool programming. In short, the sudy found
that LA’s BEST participants, defined as students who participated regularly and over a period of
more than one year, when compared to non-participating students, were absent less from schooal,
“show positive achievement on standardized tests in mathematics, reading and language arts,”
and had “higher language redesignation rates to English proficiency.” [Quoting from LA’s
BEST’ s summary of thefindings, a http:/Awww.lasbest.org/learn/eval.html.] Specific findings:

> “[O]ur results show that higher levels of participation in LA’s BEST led to better subsequent
school attendance, which in turn related to higher academic achievement on standardized
tests of mathematics, reading and language arts.” [A Decade of Results: The Impact of the
LA s BEST After School Enrichment Program on Subsequent Student Achievement and
Performance, alongitudina study report and a synthesis of research begun in 1990 by the
UCLA Center for the Study of Evauation with support from the Bandal Foundation and the



City of Los Angdles. June 2000. Denise Huang, Barry Gribbons, Kyung Sung Kim,
Charlotte Lee, Eval. Baker. Page7.]

» “Language redesignation rates favored LA’s BEST students when compared with non-LA’s
BEST students for the cohort analyzed (fourth grade, 1994-1995). Significant differencesin
favor of LA’s BEST students were found for subsequent redesignation rates in Grades 6 and
8. No dgnificant differences were found in comparing performance for Grades5 and 7.”
[Decade of Resultsat page 8.

> “Absence follow-up data for the fifth-grade cohort (1994-1995) showed that students who
participated in LA’s BEST had sgnificantly fewer absencesin Grades 6 and 7, athough no
differences were detected in Grades 8 and 9.” [Decade of Resultsat page 8.]

> “Althoughintheinitid year LA’s BEST students began with gatidticdly sgnificant
mathematics achievement scores lower than those of non-participants, in 1997-1998 those
differences no longer existed.” [Decade of Resultsat page 9.]

> “[T]hree-quarters of the parents [surveyed] indicated that they worried significantly less
about their children’s safety and that they had more energy in the evening snce enralling
their children in the program. A clear mgority aso indicated that the program resulted in
szeable savingsin ther time. [Decade of Resultsat page 14.]

» “Acrossthe board, parents and children dike found the safety of the afterschool program far
superior to the safety within the neighborhood.” [Decade of Results page 14.]

Researchers conclude: “From our perspective, it looks asif LA’S BEST is a program that, when
followed as aregular part of students' broad educationd experience, resultsin datisticaly
important differencesin student outcomes. The fact that we can detect any change on
sandardized achievement measuresin itself is notable, for most educationd interventions are
unable to show impact on measures not tightly tied to the curriculum, or on follow-up
achievement after a particular program is over. On apractica level, LA’s BEST needsto focus
its attention on increasing the attendance of enrolled students. 1t may be that high-level attenders
do s0 because they and their parents are more highly motivated, and thisinterest transfersto
achievement. But it isequdly likely that coming to school and to the LA’SBEST program
regularly isthe reason for good performance and perssting impact subsequent to leaving LA’s
BEST.” [Decade of Resultsat pages 9-10.]

The New York City Beacons I nitiative

Launched in 1991, the Beacons Initiative seeks to link community-based organizations and
schoolsin service of children. Programs offer activities for children and families, and seek to
function as community resources for parents and seniors, aswell. The mode has been
duplicated in many cities around the nation.

The New York program is the subject of a two-phase evaluation by the Academy for Educationa
Devel opment, the Hunter College Center on AIDS, Drugs and Community Health, and the
Chapin Hall Center for Children at the University of Chicago. The first phase examined program
operationsin 1997-98; the second, not yet published, will ded with 1998-2000, exploring Smilar
issuesin greater depth. The evaluation isfunded by the Annie E. Casey Foundation, the Open
Society Inditute and the Ford Foundation. Evaluators stress that the study is not specificaly
amed at documenting student outcomes, dthough some materid of that sort may be useful to



advocates, particularly from the second phase research. The evduators summary report is
avalable online a http://www.aed.org/news/beacons.html.

Phase One findings include:

» “The Beacons have clearly created a safe place for youth: the vast mgority of youth (85
percent) reported that it was ‘dwaystrue or ‘mostly true' that they felt safe at the Beacons.”
[Evaluation of the New York City Beacons, Summary of Phase | Findings,
http://Amww.aed.org/news/beacons.html . ]

» “Closeto three-fifths of Beacons (57 percent) involve young peoplein adiverse array of
community service activities, at least once monthly.” [Evaluation.]

> “Four-fifths of youth (80 percent) who took part in intercept interviews described the Beacon
asether ‘very hepful’ or ‘pretty hepful’ in helping them avoid drug use” [Evaluation.]

» “Three-quarters (74 percent) of youth interviewed said that the Beacon was ether very
hepful or pretty hepful in helping them avoid fighting.” [Eval uation.]

The California Afterschool Learning and Safe Neighborhoods Partnerships Program

Begun in 1998, Cdifornia s Afterschool Learning and Safe Neighborhoods Partnership Program
(ASLSNPP) provides $117 million annualy in matching fundsto local partnerships of school
digtricts, community groups, and loca governments to provide before and afterschool programs
for sudents. In sdecting grantees, the state gives priority to schools where 50 percent or more of
pupils are eigible for free or reduced-cost meals. Programs are designed locally, but are
required to include an “educationa and literacy component to provide tutoring or homework
assistance in one or more of the following subject areas. language arts, mathematics, history and
socia science, or science’; and “an educationd enrichment component, which may include but is
not limited to, recregtion and prevention activities. Such activities might involve the arts, music,
physical activity, hedth promotion, and generd recregtion; work preparation activities,
community service-learning; and other youth development activities based on student needs and
interests” [*Cdifornia’ s Before and After School Learning and Safe Nelghborhoods
Partnerships Program Fact Sheet,” at http://www.cde.ca.gov/afterschool/aspfactsheetapr02.doc,
September 3, 2002.] In dl, 947 afterschool programs were funded during the ASLSNPP sfirst
two years.

Working with the Cdlifornia Department of Education, the Education Department of the
Universty of Cdiforniaat Irvine conducted evauations of two academic years of the program,
from 1999 to 2001, releasing results in February 2002. The evauation relied on data supplied to
the state by participating programs, as required by law, and examined student and parent
satisfaction with their programs, as well as students academic outcomes.

Findings included:

» SAT-9 scores of participating sudentsincreased fagter than those of students statewide. In
reading, 4.2 percent of afterschool students moved from out of the lowest 25 percent of their
classes. “ Thisincrease is more than twice the increase found among dl students Satewide
(1.9 percent)...” [*Evauation of Cdifornia s After School Learning and Safe Neighborhoods
Partnerships Program,” Department of Education, Universty of Cdiforniaat Irvine,

February 1, 2002, page 4.] In math, smilar findings: 2.5 percent of afterschool participants



moved out of the lowest quartile, compared with 1.9 percent statewide. [“Evauation,” page
6.]

» Sgnificantly, gainswere closdy related to individud students' levels of participation in the
program. “Among students who participated for more than 150 days (approximeately 7.5
months), there was an increase of 4.9 percent in students above the 25 percentile, an
increase condderably larger than that found statewide. The scores suggest that, particularly
for students who participate in the ASLSNPP for substantial periods of time, thereisa
closing of the gap in Math achievement between low-income and other students.”
[“Evauation,” page 6. Emphasisin origind.]

» “Theregular school day attendance of studentsin the ASL SNPP increased between 1999 and
2000. Among the ASL SNPP participants who were absent 5 percent or more daysin 1999,
the average increase in attendance was 5.6 days. Among those who were absent 10 percent
or more days in 1999, the average increase in attendance was 11 days. For those absent 15
percent or more daysin 1999, the average increase in attendance was 17 days.” [Harvard
Family Research Project, Summary of ASLSNPP Evauation,
http://Awww.gse.harvard.edu/~hfrp/projects/afterschool/mott/as snpp.pdf, September 3, 2002.]

The After-School Corporation

The After- School Corporation (TASC) isaNew Y ork City-based nonprofit, established by the
Open Society Ingtitute in 1998, representing a$25 million five-year commitment by the
foundation. TASC provides grants to nonprofit organizations to establish partnerships with
individua public schools, and the resulting afterschool programs follow a core set of program
components. In al, 143 public schoolsin New Y ork City and 73 schoolsin other parts of New
York State participate. Funding is based on enrollment and is $1,000 per student, excluding
start-up, fadilities and g&ff training.

The Charles Stewart Mott Foundation and the Carnegie Corporation have provided funding to
the Washington-based Policy Studies Associates to conduct a five-year evauation, including
annua summary reports. Thefirst year's evauation, covering the 1998-99 school year, focused
largely on issues reated to program design and participation. Among itsfindings:

» “Parents’ reasons for enrolling their children in the TASC after-school program
include (1) making sure their children have a safe place to go after school and (2)
wanting to help their children perform better in school, which tends to include
obtaining extra help for their children in reading and math and with daily
homework.” [Increasing and Improving After-School Opportunities: Executive Summary,
http://www.tascorp.org/pages/promising _esl.pdf, page 13.]

> “According to Ste coordinators, the most chalenging areas of implementation included (1)
hiring qudified g&ff, (2) recruiting and enrolling students, (3) encouraging high levels of
student attendance and tracking student participation, (4) developing schedules and curricula,
(5) building relationships with the school and school gteff, (6) building Saff cohesiveness, (7)
establishing policies for project operations, (8) managing fisca operations, and (9) reaching
out to families and communities” [Increasing and Improving After-School Opportunities:
Executive Summary, http://www.tascorp.org/pages/promising esl.pdf, page 13.]

The second year evaluation, covering the 1999-2000 year found:



» “Students reported fedling safe, relaxed, happy, and connected to their after-school program.
When asked what they especidly liked, they mentioned being with their friends, completing
their homework before going home, and participating in activities that differed from those of
the regular school day.” [Building Quality and Supporting Expansion of After-school
Projects, Summary of Findings,” http://www.tascorp.org/pages/promising es2.pdf, page 12.]

> “[S]taff, Sudents, and parents provided examples of student improvements that they
attributed to the after-school program. Among the most common were improvementsin
students sodid skills, including the gbility to maintain sdlf-control, make constructive
choices about their behavior, and avoid fights.” [Building Quality, page 12.]

» Theevdudion “found sgnificant differencesin proficiency-levd shifts among active
participants and nonparticipants who scored in the lowest proficiency level on the 1998-99
mathematics tests. In math, 31 percent of active participants scoring a the lowest proficiency
level in 1998-99 scored a a higher proficiency level in 1999-2000, compared to 23 percent of
nonparticipants who demonstrated the same improvement. Two percent of these active
participants increased their performance to grade level, compared to 1 percent of
nonparticipants. A smilar but less pronounced pattern was observed on the reading tests
administered in grades 3-8. Among those scoring a the lowest proficiency level in 1998-99,
45 percent of active participants improved their scoresin 1999-2000 enough to moveto a
higher performance level, and 3 percent scored at grade level. Forty percent of
nonparticipants who scored at the lowest proficiency level in 1998-99 increased their scores
enough to move to a higher proficiency level ayear later, and 2 percent reached grade leve.”
[Patterns of Student-Level Change Linked to TASC Participation Based on TASC Projectsin
Year 2, Executive Summary,
http://mww.policystudies.com/studi eslyouth/'Y 2%620Perf ormance20Executive%020Summar
y.pdf, page 4]

> “Forty-five percent of principasin Year 2 reported that the TASC project hasincreased
parents attendance at school events and 36 percent said that the project had increased
parents attendance at parent-teacher conferences.” Ninety-seven percent of parents
surveyed indicated that “their child liked to come to the program”; 86 percent agreed “that
the project was helping their child academicaly.” Parents dso said that the program helped
them balance work and family life: 94 percent said the program was convenient; 60 percent
said they missed less work than before because of the program; 59 percent said it supported
them in keeping their job; and 54 percent said it was supportive to them in alowing them to
work more hours. [Building Quality, page 15.]

Houston’ s After-School Achievement Program (ASAP)

In 1997, Houston' s After-School Achievement Program began providing significant funding for
afterschool programsin the city. The program has grown steadily since, and in the 2000-2001
academic year, it provided $2.3 million to 95 sites. ASAP has six programmétic gods. to
reduce crime committed by and againgt juveniles; to prevent delinquency; to provide a safe,
supervised place for youth; to provide academic enhancement and enrichment; to promote school
attendance and discourage school drop-out; and to motivate youth to develop good citizenship.



The program has been evauated annually by independent evauators, with the most recent study
conducted by Dennis W. Smith, Ph.D. and James J. Zhang, P.E.D, covering the 2000-2001
school year. Among their findings:

» “In both science and fine arts, ASAP participants improved significantly over the course of
the school years compared with students not in the ASAP. While student achievement in the
remaining nine subject areas [reading, other language arts, mathematics, socid studies,
handwriting, physica education, hedth and safety, computers and science lab] was not
ggnificantly different between the ASAP and nont ASAP groups, the post-test mean scores
for ASAP participants clearly indicated improvement over the span of the program year.”

[“ Shaping our Children’s Future: Keeping a Promise in Houston Communities, 2001, Year 4
Evduation of the After-School Achievement Program,” page 4, published by ASAP.
Contact: Jennifer Brimer, ASAP Coordinator, 713-437-6981.]

» Surveys conducted for the evaluation found that 22 percent of parents of ASAP children said
“their children would be by themsaves’ without ASAP, and “close to 16 percent of parents
said thet their children would be watched by asbling.” [*Shaping,” page 6.]

San Diego’'s‘6to 6’ Extended School Day Program

San Diego has developed one of the nation’s most ambitious afterschool programs, with the god
of making affordable programs before and after school available to every dementary and middle
school student in the City of San Diego.

Two sgnificant evauations of the program have been conducted, one an interim report by
WestED, released in April 2001, the other by Hoffman Clark and Associates released in July
2001.

Using random sampling of Sites, document review, interviews, focus groups and site
observations, WestED found:

> Parents expressed high levels of satisfaction with the program, “including their perceptions
of the quality of academic enrichment, the degree to which children looked forward to the
program, communication with staff, success a hdping children complete homework, and
the promotion of positive behavior in children.” [Harvard Family Research Project website
at http://www.gse.harvard.edw/~hfrp/proj ects/afterschool/mott/sd66esdp.pdf, heresfter
HFRP-SD]

> “Almog two-thirds of responding parents noticed improvements in their children’s
academic performance.” [HFRP-SD.]

Relying on random sampling of program participants and reviewing avariety of data, WestED’s
study concluded:

» Reading scoresfor “6 to 6” studentsimproved. Fifty-seven percent of students increased
their reading scores over the course of the studied year, and SAT-9 reading scores
increased. [HFRP-SD.]

> Nearly ten percent of children moved up into the 25™ percentile or higher in 2000 by
comparison to 1999 reading scores. [HFRP-SD.|



> Forty-four percent of students increased their SAT-9 math scores. [HFRP-SD.]

Ohio Urban School Initiative School Age Child Care Project

The Urban Schooal Initiative School Age Child Care Project (SACC) funds avariety of
afterschool programs in Ohio urban school digtricts. The Univeraty of Cincinnati College of
Education’ s Evauation Services Center conducted a thorough review of the program’s 1998-
1999 school year, measuring both project design and its outcomes. Data collection included
document reviews, observation of programs, surveys and questionnaires. Among the findings

» “Ohio Proficiency Tests scores for both 4th and 6th graders showed that SACC children
exceeded the state-wide percentages of students meeting proficiency standards. SACC 4th
grade students scores exceeded the statewide percentages of students meeting proficiency
gandards in every subject area tested: writing, reading mathematics, citizenship, and
science. SACC 6th graders exceeded the statewide percentages of students meeting
proficiency standards in four of the five areas. writing, reading mathematics, and
citizenship.” [Harvard Family Research Project at
http://www.gse harvard.edu/~hfrp/proj ects/afterschool/mott/osi saccp.pdf, hereafter HFRP-
Ohiol]

» “School absence and tardiness were reduced for participating students. First graders who
were not in a SACC program during kindergarten reduced the number of school days they
missed from an average of 8 during their kindergarten year to an average of 3 days during
their 1998-99 14 grade year. Eighth graders who were not in a SACC program during 7th
grade reduced the average number of school days missed from 18 to 5.” [HFRP-Ohio.]

> “Sugpensions and expulsions, when comparing the 1998-99 school year to the prior school
year, were reduced for both eementary school students and middle school students who
participated in SACC programs.” [HFRP-Ohio.]

> “School buildings housng SACC programs were in use more hours of the day and weeks of

the year because of these programs.” [HFRP-Ohio.]

“The adults in the participating children’s families had a gregter awareness of community

agencies, ther facilities, and their services because of the SACC programs.” [HFRP-Ohio.]

“Parents participating in interviews or completing surveys fdt the programs had positive

impacts on their families” [HFRP-Ohio.]

“Participating children spent more hours in a safe, supervised environment, before and/or

after school, than they had prior to program involvement.” [HFRP-Ohio.]

“Participating children’ stelevison and video viewing decreased because of atendancein

this program.” [HFRP-Ohio.]
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YS-CARE After School Program for California Work Opportunity and Responsibility to Kids

The YS-Care After School Program was established in 1999 by the Los Angeles County Board
of Supervisors. The afterschool program is “designed to offer a safe environment that includes
academic assistance, homework help, enrichment activities, recreation, and quadity childcare
provided by caring adults in well-supervised school site environments.” [Evaluation of the YS-
CARE After School Program For California Work Opportunity and Responsibility to Kids
(CAWORKS), March 2002, at http://www.gse.uci.edu/asp/aspeval /resources’ Y SCARE13.pdf,
page 5, hereafter YS-CARE Evduation.] The program istargeted a K-5 children atending
schoolsin neighborhoods with high concentrations of families receiving Temporary Assstance
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to Needy Families (TANF). The Department of Educeation, Univerdity of Cdiforniaat Irvine and
Research Support Services conducted aforma evaluation of the program, and released findings
in March 2002.

The evauation compared the test scores and behavior of participating sSudents with a
comparable group of non-participating sudents. The study’s chief conclusons:

» “YS-CARE participants had larger gains on SAT-9 Reading and SAT-9 Math scores than
nonparticipants.”

> "YS-CARE participants had larger gains on Reading Achievement than matched non
participants.”

» “YS-CARE paticipantsinitidly in the lowest decile reading group had sgnificantly larger
reading gains than matched non- participants.”

» "YS-CARE participants had sgnificantly lower scores on dl Work and Study Habits and
Citizenship measures at basdline. The participants narrowed the gap by the time of the end-
of-year ratings, with dmogt haf of theinitid differences subgtantidly smdler.” [YS-CARE
Evauation, pp. 5-6]

The Extended-Service Schools I nitiative: 2002 Report

In 1998, the Extended- Service Schoals Initiative (ESS) began funding community organizetions
across the country to partner with local schoolsto creete atotal of 60 afterschool programsin 20
communities. Each of the programs follows one of four nationally recognized program models—
Beacon, Bridges to Success, Community Schools, or West Philade phia Improvement
Corporation — to provide youth-development activitiesin low-income areas in programs located
in school buildings during non-school hours. ESS was funded as a five-year program by
Walace-Reader’ s Digest Funds. Separately, the Wallace-Reader’ s Digest Funds provided
financid support to Public/Private Ventures (PPV) to conduct an evauation of the program.
PPV, with subcontractor Manpower Demonstration Research Corporation, began afour-year,
mullti-phase evauation. Issued in June 2002, Multiple Choices. Findings from the Extended-
Service Schools Initiative, is available online a http://www.ppv.org/content/reports/ess- multi-
full.htrnl.

According to researchers, “ Students who participated in the school- based, afterschool programs
seemed to experience positive change in four key areas: staying out of trouble; improving therr
schoal attitudes and behavior; strengthening their socia networks; and learning new skills,

seeing new possihilities and improving their saf-confidence.” [Multiple Choices, page 30,
http://www.ppv.org/content/reports/ess- multi- full.html.] Specificdly:

“One particularly important outcome desired for after-school programs isthat they decrease
the risktaking behavior of youth. By providing them with structured, supervised activities,

the time they have to get into trouble is decreased. In addition, the socia rules and tone
implemented by staff can teach youth to deal more appropriately with negotiation, socid
conflict and anger. When we asked parents and youth if ESS helped them stay out of trouble
and more gppropriately ded with conflict, both groups—but especially the parents —
believed ESS was very ussful in thisregard.” [Multiple Choices, page 31.]

11



“Given that mogt of the ESS programs were new and the levels of participation were well
below five days aweek, it was not thought likely that we would observe changesin grades or
test scores. However, to gauge whether ESS was tarting to have positive academic effects,
we asked parents and youth if they thought the program hel ped the youth do better in schooal.
In addition, we measured some “leading indicators’ of academic improvement (a sense of
academic mastery and the leve of school effort) to ensure that we did not miss an important
change if one had occurred. As Table 7 illugtrates, gpproximately two-thirds of the youth
believed the program helped them do better in school, and it was even more likely that the
parents found the program helpful to their children in thisway.” [Multiple Choices, page 32.]
“Interestingly, the parents' survey responses are consistent with the expected pathway of
change that could ultimately lead to increased academic success. High percentages of parents
fdt that ESS helped their children like school more and try harder in school, factors that may
lead to learning more and doing better.” [Multiple Choices, page 32.]

“When we examined how the youth’ s academic attitudes and behaviors changed over time,
we found a consigtent story. Y outh who participated in ESS activities experienced a greater
increase in their sense of belonging at school and paid more atention in class. Again,

consder the two groups of Smilar youth.... [A]mong the youth who did not go to ESS
during the 13 months between theinitia and follow-up surveys, 20 out of 100 reported that
they started skipping school, 29 said they redlly paid attention in class, and 76 said they were
very proud to belong to their school. Among similar youth who went to ESS two days a
week, only 11 out of 100 reported starting to skip school; 49 said they redly paid atentionin
class, and 84 said they were very proud to belong to their school.” [Multiple Choices, page
32]

“Responses on the parent survey administered in Spring 2001 suggest that the after-school
programs were having some of these beneficia outcomes. 80 percent of parents said they
were lessworried about ther child’s sfety after school. 57 percent said their child's
participation helped them manage their own work schedule. 47 percent said it let them attend
classes or job training more eadily. 45 percent said it helped them get a better job or do better
at their job.” [Multiple Choices, pages 33-34.]

* % % %

Two other recent evauations offer important insights into the barriers afterschool programs face.

The MOST Initiative: Making the Most of Out-of-School Time

The MOST Initiative isamulti-year project of the Nationd Ingtitute on Out-of-School Time
(NIOST) at the Welledey Centers for Women, funded by Wallace-Reader’ s Digest Funds. The
project isaimed at improving the quality and availability of out- of-school-time programming for
children, particularly low-income children, in three mgor American cities— Boston, Chicago and
Sedttle. In addition to funding the project, Wallace-Reader’ s Digest Funds aso funded a
comprehensive evauation of the project, conducted by the Chapin Hall Center for Children at
the Univeraty of Chicago. A summary of the findings of the two-phase evaduation is available at
http://mww.welled ey.edu/WCW/CRW/SA C/most.html. Its findings address, among other
things, the need for adequate funding for afterschool programs:
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> Thefirg phase of the evaluation, completed in 1997, found that MOST contributed to the
supply of school-age care in the cities, making “moderate to substantial progress toward the
god of increasing the supply of dots.”

> Inthefina evauation, completed and released in 2000, researchers noted the wide range of
afterschool providersin the three cities, and observed that private nonprofits are the largest
providers. They observed further that just asmdl share of the cities' low-income children
were in afterschool programs, and concluded that inadequate public financing of afterschool
programs led to an insufficiency of dots and depressed parental demand. The study aso
cited as barriers trangportation difficulties, alack of parental awareness of afterschool
programming, and the lack of parenta wherewitha to seek out and enroll childrenin
programs. Findly, the shortage of public financing dso was found to create saffing and
programmatic problems that hurt the overal qudity of afterschool programming.

(Under the leadership of Mayor Thomas Menino, Boston has since launched alarge-scae public-
private partnership to sgnificantly increase its afterschool funding.)

The Extended-Service Schools I nitiative: 2000 Report

As noted earlier, the Extended Services Schools Adaptation Initiative (ESS) funds community
organizations across the country to partner with loca schools to create and support 60
afterschool programs in 20 communities. The Wallace-Reader’ s Digest Funds provided funding
for ESS, and for a separate eval uation of the program, conducted by Public/Private Ventures
(PPV) and subcontractor Manpower Demonstration Research Corporation. The 2002 report
from PPV examined a number of topics, including student outcomes, covered earlier in this
backgrounder. Earlier reports from PPV explored a number of programmatic issues, casting
light on the range of chalenges afterschool programs confront. Severa of those discussed in
PPV’s 2000 report on ESS are highlighted below.

» |ssuesreated to physicd spacein the school building can have a profound impact on the
success of the program. Afterschool programs must sometimes compete for facilities with
other activities and events. Relationships with school personnel, including administrators
and janitorid staff can be critical. Principas sometimes deny access to dready overused
and underfunded facilities. [Extended Servicesin Schools: Putting Programsin Place,
http://mwww.ppv.org/pdffiles/'ess.pdf, pages 34-39.]

» Themost disadvantaged children are very difficult to reach. ESS programs reach thousands
of disadvantaged children, but within poor neighborhoods, the poorest children are the most
difficult to reach and involve in afterschool. The programs have worked to develop cregtive
drategies for overcoming this barrier. [Putting Programsin Place, page 27.]

» Transportation isthe mogt difficult chdlenge facing the programs. Limited availability of
buses, unsafe neighborhoods, and distances between schools and homes al combine to
make trangportation a difficult problem. [Putting Programs in Place, page 40-42.]

The Afterschool Allianceisanonprofit public awareness and advocacy organization supported by a group of public,
private, and nonprofit entities dedicated to ensuring that all children and youth have access to afterschool programs
by 2010. The Allianceis proud to count among its founding partners the C.S. Mott Foundation, U.S. Department of
Education, JCPenney Afterschool, Open Society Institute/The After-School Corporation, the Entertainment Industry
Foundation and the Creative Artists Agency Foundation. DC Office: 202/347-2030 Flint Office: 810/239-3449
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